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Unit Overview  
Content Area:                          Social Studies: World History 

Unit Title:                                 Unit 1: Early Man: The Story Begins 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the prehistoric world and underlying role technological 

advancements, geography, and natural resources played on helping prehistoric people establish 

organized, cooperative communities.  Additionally, students will examine an array of outside 

influences and the ways in which they directly impacted the evolution of successful civilizations.    

Unit Rationale:  This unit will foster students’ understanding of catalysts of change, specifically that 

of migration/immigration, farming, new technologies, and job specializations.  Cause and effect 

relationships will be demonstrated throughout the unit to help students identify the significance of 

events.  Moreover, this unit will heighten students’ awareness of how maintaining a deeper, holistic 

understanding of the past enables individuals to participate more productively within their communities 

today.    

Student Learning Objectives 

Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  

This course is designed to consistently reinforce students’ knowledge, skills, and perspectives of 

historical milestones and the progression of fully functioning societies, thus promoting students’ roles 

as active, informed citizens and contributing members of local, state, national, and global communities 

in the digital age, in addition to improving students’ perseverance, proficiency, and development of 

self-direction and productivity.   

Era The Beginnings of Human Society  

Grade Level By the end of grade 8   

Content Statement The Beginnings of Human Society: Paleolithic and Neolithic 

Ages 

Hunter/gatherers adapted to their physical environments using 

resources, the natural world, and technological advancements.  

The agricultural revolution led to an increase in population, 

specialization of labor, new forms of social organization, and the 

beginning of societies.  Archaeology provides historical and 

scientific explanations for how ancient people lived.  

Strand & CPI #  NJ Student Learning Standards: 

Cumulative Progress Indicator (CPI) 

Civics, Government and 

Human Rights 6.2.8.A.1.a 

Compare and contrast the social organization, natural resources, 

and land use of early hunters/gatherers and those who lived in 

early agrarian societies. 

Geography, People, and the 

Environment 6.2.8.B.1.a 

Explain the various migratory patterns of hunters/gatherers that 

moved from Africa to Eurasia, Australia, and the Americas, and 

describe the impact of migration on their lives and on the shaping 

of societies. 

Geography, People, and the 

Environment 6.2.8.B.1.b 

Compare and contrast how nomadic and agrarian societies used 

land and natural resources.  
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Economics, Innovation, and 

Technology 6.2.8.C.1.a 

Describe the influence of the agricultural revolution (e.g., the 

impact of food surplus from farming) on population growth and 

the subsequent development of civilizations). 

Economics, Innovation, and 

Technology 6.2.8.C.1.b 
Determine the impact of technological advancements on 

hunter/gatherer and agrarian societies. 
History, Culture, and 

Perspectives 6.2.8.D.1.a 

Demonstrate an understanding of pre-agricultural and post-

agricultural periods in terms of relative length of time.  

History, Culture, and 

Perspectives 6.2.8.D.1.b 

Describe how the development of both written and unwritten 

languages impacted human understanding, development of culture, 

and social structure. 

History, Culture, and 

Perspectives 6.2.8.D.1.c 

Explain how archaeological discoveries are used to develop and 

enhance understanding of life prior to written records. 

Unit Essential Questions 

 How do historians learn 

about the past? 

 What characterized pre-

historic people as being 

“humans”? 

 How did the geography 

and climate of the 

prehistoric earth 

influence the way early 

people lived and 

survived? 

  What are the 

consequences of 

technology? How did 

technology shift the way 

humans interact and 

coexist? 

 How did job 

specialization lead to the 

development of social 

classes in early 

civilizations?    

Unit Enduring Understandings 

 Artifacts are relics from the past, such as old maps or 

tools, which educate people about past historical time 

periods. 

 Cave paintings were the first form of record keeping and 

communication of  

The events of ancient times, allowing historians to study 

the past by interpreting the evidence left behind by pre-

historic people. 

 Agriculture provided the early people with an 

opportunity to establish year round settlement, and 

organized communities and societies.  The benefits of 

agriculture resulted in thriving societies by providing 

stable economic structure and growth to societies. 

 Technology, even in its primitive form, continues to 

foster the development of skills needed to adapt to the 

changes in the environment, as a means of helping people 

satisfy their basic needs for survival. 

 Social classes or systems were designed to identify 

people by their importance according to his/her role 

within an economic system.   

Unit Learning Targets   

Students will ... 

 Identify how historians learn about the past. 

 Understand what change is and specific factors that often result in change. 

 Explain why and how hunters and gatherers migrated to find new natural resources in order to 

survive. 

 Compare and contrast primitive tools utilized by pre-historic people and how technology has 

shifted in present day society. 

 Describe the impact of the agricultural revolution, specifically in terms of population growth, 

city development, and advancements in both technology and communication. 

 Explain how life changed as a direct result of the domestication of animals and crops. 

 Draw conclusions between how early people cultivated the land and how the land is cultivated 

today. 

 Interpret the connection between technology and economy. 
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 Identify the eight key characteristics/features of a civilization. 

 Describe how cooperation and organization are the dominant factors essential for survival. 

 Analyze the role job specialization played on the creation of social classes/systems, and discuss 

how job specialization still plays an integral role in present day society.   

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present 

day skills through the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: World History 

Unit Title:  Unit 2: Early River Valley Civilizations (The First Great Civilization-Early Civilizations 

of India, China, and the Americas) 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will explore the direct correlation between geography and trading, 

specifically how it relates to economic growth, the settlement of people, and development of successful 

civilizations and governmental structures.  Additionally, students will identify how economic and 

cultural factors triggered both the rise and fall of cultures.    

Unit Rationale:  This unit will foster students’ understanding of the birth of diversified cultures, 

especially through the exploration of unique religious perspectives/traditions, governing laws, class 

systems, and architecture/art.  Moreover, students will have an opportunity to study early conflicts in 

the ancient world, and examine how such conflicts between various cultures arise even within present-

day society.   

Student Learning Objectives 

Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  

This course is designed to consistently reinforce students’ knowledge, skills, and perspectives of 

historical milestones and the progression of fully functioning societies, thus promoting students’ roles 

as active, informed citizens and contributing members of local, state, national, and global communities 

in the digital age, in addition to improving students’ perseverance, proficiency, and development of 

self-direction and productivity.   

Era Early Civilizations and the Emergence of Pastoral 

Peoples (4000-1000 BCE)   

Grade Level By the end of grade 8   

Content Statement Early Civilizations and the Emergence of Pastoral 

Peoples: Early River Valley Civilizations  
Early river valley civilizations (e.g.,Mesopotamia, Egypt, 

Indus River [modern Pakistan and northwestern India], 

and, later, Yellow River Valley in China) developed due 

to favorable geographic conditions. They created 

centralized systems of government and advanced 

societies.   
Strand & CPI #  NJ Student Learning Standards: 

Cumulative Progress Indicator (CPI) 

Civics, Government and Human 

Rights 6.2.8.A.2.a 

Explain how/why different ancient river valley civilizations 

developed similar forms of government and legal structures. 

Civics, Government and Human 

Rights 6.2.8.A.2.b 

Determine the role of slavery/codifying laws in the economic 

and social structures of the early river valley civilizations. 

Geography, People, and the 

Environment 6.2.8.B.2.a 

Determine the extent to which geography influenced settlement, 

the development of trade networks, technological innovations, 

and the sustainability of early river valley civilizations.  

 



 

6 

 

Geography, People, and the 

Environment 6.2.8.B.2.b 

Compare and contrast physical and political maps of early river 

valley civilizations and their modern counterparts (i.e., 

Mesopotamia and Iraq; Ancient Egypt and Modern Egypt; 

Indus River Valley and Modern Pakistan/India; Ancient China 

and Modern China), and determine the geopolitical impact of 

these civilizations, then and now. 

Economics, Innovation, and 

Technology 6.2.8.C.2.a 

Explain how technological advancements led to greater 

economic specialization, improved weaponry, trade, and the 

development of a class system in early river valley civilizations. 

History, Culture, and Perspectives 

6.2.8.D.2.a 

Analyze the impact of religion on daily life, government, and 

culture in various early river valley civilizations. 

History, Culture, and Perspectives 

6.2.8.D.2.b 

Explain how the development of written language transformed 

all aspects of life in early river valley civilizations.   

History, Culture, and Perspectives 

6.2.8.D.2.c 

Analyze the factors that led to the rise and fall of various early 

river valley civilizations and determine whether there was a 

common pattern of growth and decline.  

History, Culture, and Perspectives 

6.2.8.D.2.d 

Evaluate the importance and enduring legacy of the major 

achievements of the early river valley civilizations over time. 

Unit Essential Questions 

 Why/how did early river 

valley civilizations rely on 

their geographical location? 

 What made ancient river 

valley civilizations similar 

and different?  

 How did written 

communication enhance the 

development of complex 

civilizations? 

 How are religion and culture 

interrelated? 

 How does the development 

of new ideas/inventions 

change the course of 

history? 

 What key factors played an 

integral role in the decline of 

cultures/empires? 

 How did the development of 

laws help to unite an 

empire?   

 How did the class 

structure/caste system of 

India at the time of the 

Aryans differ with that in 

the United States today? 

 

 

 

 

Unit Enduring Understandings 

 Early civilizations settled near the river banks for 

irrigation purposes, as well as supporting basic 

farming/agriculture. 

 Communication, religious traditions, cultural 

characteristics, social organizations, architecture, and 

inventions/art were unique to each civilization.   

 Communication increased cooperation and 

collaboration between groups of people and helped 

specific civilizations thrive. 

 New ideas/inventions increase people’s access to life 

and allow people to conquer other groups of people. 

 Weak leadership, invasions by outside forces and 

internal disputes led to the fall of many civilizations.   

 Laws provided structure within civilizations. 

 Both the development of a well-organized government 

and tax system influence the growth of an empire. 

 The caste system is a fixed social class system, one 

that you were born into and could not change; 

however, today you are allowed to freely interact with 

all social classes and migrate from one class to another 

depending on one’s shift in socioeconomic status. 
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Unit Learning Targets   

Students will ... 

 Explain how access to major river valleys supported life and the growth of societies for early 

river valley civilizations. 

 Analyze how agricultural techniques utilized in the ancient world allowed for advancements in 

how we cultivate the land in present-day society. 

 Understand that a surplus of crops provides an opportunity for economic growth. 

 Explain why similar forms of government were developed amongst several river valley 

civilizations. 

 Analyze the impact religion played on daily life, culture, and lifestyles of civilizations.   

 Identify specific factors that contributed to the rise and fall of ancient cultures. 

 Name the social classes of the Indian caste system and explain how the social structure differs 

from the United States. 

 Describe the influence of Hammurabi’s Code of Laws. 

 Determine how law breakers are handled in present-day versus within various ancient 

civilizations. 

 Identify various important jobs practiced within the early river valley civilizations and how 

they are similar/different to jobs held today. 

 Interpret the lasting effects of inventions designed within ancient civilizations. 

 Determine the qualities/characteristics of a powerful leader and empire/dynasty and how it 

directly relates to having a strong leader and government within today’s society. 

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present 

day skills through the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 
http://www.P21.org 

The AFLS (The Assessment of Functional Living Skills) 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  

Content Area:                          Social Studies: World History 

Unit Title:           Unit 3: The Origins of Western Civilization: Greece and Rome  

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will explore the methods in which the classical civilizations obtained wealth 

and power, in addition to analyzing the underlying reasons for endured durations of hardship that 

followed these periods of prosperity.  Additionally, students will analyze monumental figures in power, 

and the role each played in striving to maintain a structured government.   

Unit Rationale:  This unit will foster students’ insight on the foundation of democracy, branches of 

government, and the separation of powers, thus helping students grasp a deeper understanding on the 

origins of our democratic government of the 21st century.    

Student Learning Objectives 

Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  

This course is designed to consistently reinforce students’ knowledge, skills, and perspectives of 

historical milestones and the progression of fully functioning societies, thus promoting students’ roles 

as active, informed citizens and contributing members of local, state, national, and global communities 

in the digital age, in addition to improving students’ perseverance, proficiency, and development of 

self-direction and productivity.   

Era The Classical Civilizations of the Mediterranean World (1000 

BCE-600 CE)   

Grade Level By the end of grade 8   

Content Statement The Classical Civilizations of the Mediterranean World  

Classical civilizations (i.e., Greece, Rome) developed and 

expanded into empires of unprecedented size and 

diversity by creating centralized governments and 

promoting commerce, a common culture, and social 

values.  Cultural exchange and diffusion dramatically 

increased, and enduring world religions emerged, during 

the era of classical civilizations.  Classical civilizations 

declined as a result of internal weaknesses and external 

invasions, but they left lasting legacies for future 

civilizations.  

Strand & CPI # NJ Student Learning Standards: 

Cumulative Progress Indicator (CPI) 

Civics, Government and Human Rights 

6.2.8.A.3.a 

Compare and contrast the methods (i.e., autocratic rule, 

philosophies, and bureaucratic structures) used by the 

rulers of Rome, China, and India to control and unify 

their expanding empires. 
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Civics, Government and Human Rights 

6.2.8.A.3.b 

Compare and contrast the rights and responsibilities 

of free men, women, slaves, and foreigners in the 

political, economic, and social structures of classical 

civilizations. 

Civics, Government and Human Rights 

6.2.8.A.3.c 

Determine the foundational concepts and principles of 

Athenian democracy and  

the Roman Republic that later influenced the 

development of the United States  

Constitution. 
Civics, Government and Human Rights 

6.2.8.A.3.d 

Compare the status (i.e., political, economic, and social) 

of groups in the Ancient World to those of people today 

and evaluate how individuals perceived the principles of 

liberty and equality then and now. 

Civics, Government and Human Rights 

6.2.8.A.3.e 

Compare and contrast the American legal system with 

the legal systems of classical civilizations, and determine 

the extent to which these early systems influenced our 

current legal system. 

Geography, People, and the 

Environment 6.2.8.B.3.a 

Determine how geography and the availability of natural 

resources influenced the development of the political, 

economic, and cultural systems of each of the classical 

civilizations and provided motivation for expansion. 

Geography, People, and the 

Environment 6.2.8.B.3.b 

Explain how geography and the availability of natural 

resources led to both the development of Greek city-

states and to their decline. 

Economics, Innovation, and Technology  

6.2.8.C.3.a 

Analyze the impact of expanding land and sea trade 

routes as well as a uniform system of exchange in the 

Mediterranean World and Asia. 

Economics, Innovation, and Technology  

6.2.8.C.3.b 

Explain how classical civilizations used technology and 

innovation to enhance agricultural/manufacturing output 

and commerce, to expand military capabilities, to 

improve life in urban areas, and to allow for greater 

division of labor. 

History, Culture, and Perspectives 

6.2.8.D.3.a 

Compare and contrast social hierarchies in classical 

civilizations as they relate to power, wealth, and equality. 

History, Culture, and Perspectives 

6.2.8.D.3.b 

Determine common factors that contributed to the decline 

and fall of the Roman  

Empire, Gupta India, and Han China. 

History, Culture, and Perspectives 

6.2.8.D.3.c 

Evaluate the importance and enduring legacy of the 

major achievements of Greece, Rome, India, and China 

over time.  

History, Culture, and Perspectives 

6.2.8.D.3.d 

Compare and contrast the tenets of various world 

religions that developed in or  

around this time period (i.e., Buddhism, Christianity, 

Confucianism, Islam,  

Judaism, Sikhism, and Taoism), their patterns of 

expansion, and their responses to the current challenges 

of globalization. 

History, Culture, and Perspectives 

6.2.8.D.3.e 

Determine the extent to which religion, economic issues, 

and conflict shaped the values and decisions of the 

classical civilizations. 
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Unit Essential Questions 

 Do you believe it is a good idea for 

one person to maintain complete 

power?  What conflicts could arise 

if this person were not an effective 

ruler/leader? 

 Why do you believe slavery 

existed even though it is 

unjustified for one person to be 

owned by another? 

 What was the time period known 

as the “Golden Age” characterized 

by? 

 How did Athenian Democracy set 

the groundwork for present-day 

American democracy? 

 How did Athenian government 

differ from Spartan government? 

 How did the spread of religion 

change the  

way in which people lived, 

thought, and viewed both 

themselves and others? 

 What should the role of 

government play  

in the lives of the people? 

 How did the philosophies of the 

Roman Republic serve as a model 

for democratic government? 

 What was the ultimate downfall of 

the Roman Empire? 

 Why do you think people risk their 

lives to sometimes follow their 

religion? 

Unit Enduring Understandings 

 Power entails the degree of control held; power is 

a concept that varies amongst different forms of 

government. 

 The “Golden Age” represents a time period of 

strength and power, characterized by 

architectural and artistic advancements within 

Athenian society. 

 Most of Greece’s wealth was obtained from 

trading rather than farming. 

 Athens possessed a democracy whereas Spartans 

were led by a military government. 

 Athenian government was considered to be “by 

the people;” although, women and slaves were 

not considered to be citizens. 

 The Greeks were great thinkers and philosophers 

who always questioned their surrounding world. 

 Laws were made by elected representatives 

within the Roman Republic as that there was no 

king. 

 Romans were great builders and lawmakers. 

 Julius Caesar was a powerful leader who was 

assassinated by senators who feared he possessed 

too much power.   

 Roman Republic developed the basic idea of 

branches of government, separation of powers, 

and checks and balances, all of which worked to 

keep one person or even a group of people from 

gaining too much power. 

 Christianity spread throughout Rome, and while 

it appealed to many individuals, the Romans 

persecuted the Christians. 

 Emperor Constantine helped the Christianity 

flourish in Rome. 

Unit Learning Targets   

Students will ... 

 Compare and contrast life in Sparta and Athens, specifically how city-states were governed. 

 Describe the “Golden Age” and the advancements that were developed during this time period. 

 Explain the underlying beliefs of Greek philosophers: Aristotle, Socrates, and Plato, and 

interpret deeper life meaning within their famous quotes. 

 Analyze various forms of government used in both Greece and Rome. 

 Explain how democracy was developed in Athens.  

 Construct connections between the basic democracy established in Greece and Rome and how 

these ideas of democracy evolved in present-day government. 

 Utilize primary sources, encompassing maps, to identify the role geography played on culture 

and economic growth.   



 

11 

 

 Identify the role key figures/powerful leaders played on the development/evolvement of the 

classical civilizations. 

 Analyze the underlying reasons for the rise and fall of Greece and Rome. 

 Explain why the Romans persecuted the Christians, and how Emperor Constantine helped the 

religion flourish in Rome.   

Evidence of Learning 

Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present 

day skills through the utilization of historical milestones/valuable information of the past.   

 

Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/


 

12 

 

Unit Overview  
Content Area:                          Social Studies: World History 

Unit Title:           Unit 4 – Middle Ages in Europe 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will explore a shift in perspective and power with the fall of the Roman 

Empire.  Specifically, students will analyze life before, during, and after the Bubonic Plague, and 

determine how feudalism impacted the quality of life in the Middle Ages.  

Unit Rationale:  This unit will foster students’ insight on the role conflict plays in transforming life 

with the rise and spread of new belief systems.    

Student Learning Objectives 

Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  

This course is designed to consistently reinforce students’ knowledge, skills, and perspectives of 

historical milestones and the progression of fully functioning societies, thus promoting students’ roles 

as active, informed citizens and contributing members of local, state, national, and global communities 

in the digital age, in addition to improving students’ perseverance, proficiency, and development of 

self-direction and productivity.   

Era Expanding Exchanges and Encounters (500 CE-1450 CE)  

Grade Level By the end of grade 8   

Content Statement Expanding Exchanges and Encounters 
The emergence of empires (i.e., Asia, Africa, Europe and the 

Americas) resulted from the promotion of interregional trade, 

cultural exchanges, new technologies, urbanization, and 

centralized political organization.  The rise and spread of new 

belief systems unified societies, but they also became a major 

source of tension and conflict.  While commercial and 

agricultural improvements created new wealth and opportunities 

for the empires, most people’s daily lives remained unchanged. 
Strand & CPI #  NJ Student Learning Standards: 

Cumulative Progress Indicator (CPI) 

Civics, Government and 

Human Rights 6.2.8.A.4.a 

Analyze the role of religion and other means rulers used to unify 

and centrally govern expanding territories with diverse 

populations.  
Civics, Government and 

Human Rights  

6.2.8.A.4.c 
 

Determine the influence of medieval English legal and 

constitutional practices (i.e., the Magna Carta, parliament, the 

development of habeas corpus, and an independent judiciary) on 

modern democratic thought and institutions. 
Geography, People, and the 

Environment 6.2.8.B.4.a 
 

Explain how geography influenced the development of the 

political, economic, and cultural centers of each empire as well 

as the empires’ relationships with other parts of the world..  
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Economics, Innovation, and 

Technology 6.2.8.C.4.b 

Determine the extent to which interaction between the Islamic 

world and medieval Europe increased trade, enhanced 

technology innovation, and impacted scientific thought and the 

arts. 
Economics, Innovation, and 

Technology 6.2.8.C.4.c 

Explain how the development of new business practices and banking 

systems impacted global trade and the development of a merchant 

class. 

History, Culture, and 

Perspectives 6.2.8.D.4.a 
Analyze the role of religion and economics in shaping each 

empire’s social hierarchy, and evaluate the impact these 

hierarchical structures had on the lives of various groups of 

people. 
History, Culture, and 

Perspectives 6.2.8.D.4.b 
Analyze the causes and outcomes of the Crusades from different 

perspectives, including the perspectives of European political 

and religious leaders, the crusaders, Jews, Muslims, and traders. 
History, Culture, and 

Perspectives 6.2.8.D.4.c 
Assess the demographic, economic, and religious impact of the 

plague on Europe.  

History, Culture, and 

Perspectives 6.2.8.D.4.d 
Determine which events led to the rise and eventual decline of 

European feudalism. 
Unit Essential Questions 

 How was the feudal 

system organized? 

 Why was feudalism 

not successful on a 

long-term basis? 

 How does the 

presence of money in 

the Middle Ages 

mirror our banking 

system today? 

 How did society 

change before, 

during, and after the 

Bubonic Plague? 

 Why did people go on 

Crusades? 

 How did religion 

during the Middle 

Ages divide and unify 

people? 

Unit Enduring Understandings 

 

 

 Feudalism was a political and military system that was 

practiced across much of Western Europe during the Middle 

Ages, and resulted in an entire country being ruled by a king.   

 Utilizing coins/bills in exchange for traders is a basic form of 

our present-day banking system. 

 The Bubonic Plague killed one-fourth to one-third of 

Europe’s people in the Middle Ages. 

 The competition of power typically results in tension. 

 New forms of government often arise as a direct result of 

power struggles. 

 When religious beliefs are dictated and intolerance exists, 

turmoil is often triggered within cultures, which may result in 

war or even persecution. 

 

Unit Learning Targets   

Students will ... 

 Describe what happened to the city of Rome, and how invasions created disorder in Europe. 

 Explain how feudalism shaped medieval society. 

 Compare and contrast the three classes within the feudal system. 

 Analyze the role religion played in feudal life as a political party as compared to today. 

 Identify the demographic, economic, and religious implications of the Bubonic Plague on 

Europe. 

 Evaluate how religion in the Middle Ages was responsible for dividing and unifying people. 



 

14 

 

 Summarize the underlying causes and outcomes of the Crusades from various perspectives. 

 Describe the human rights protected within the Magna Carta. 

 Compare the major technological innovations and cultural contributions of the civilizations of 

this period and justify which were responsible for sparking an agricultural revolution. 

    
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present 

day skills through the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 
http://www.P21.org 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/


 

15 

 

Content Area 

Unit Name 

English Language Arts, Mathematics, Science, Social Studies, World 

Language, Practical and Fine Arts, Business 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and 

Skills 
 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the 

forces that come into play for further development of technology; apply 

engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
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6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 

 


